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THE TEACHING OF ENGLISH AS A SECOND
LANGUAGE

uNIT1:  THE TEACHING OF ENGLISH AS A SECOND LANGUAGE

Unit Outline

Session 1 Language Development Theories and Philosophies, their
Implications for Teaching

Session 2: The Integrated Approach of Teaching the Four Basic Skills in
Language learning

Session 3: Factors that Influence Second Language Learning

Session 4: Classroom Atmosphere/Environment

Session 5: Classroom Atmosphere/Environment/Current Teacher-Student
Role

Session 6: The Importance of the Language Syllabus and the Teacher's

Guide to the Teacher

Dear student, welcome to our first session in PSM 102. This is

the unit in which you will learn about how language is acquired.
Through this you would be able to develop a good approach to

teaching English as a second language.

~ Unit Objectives 43‘\
By the end of this unit you should be able to: ‘{g&;‘,
1.  tell how human beings acquire language; =%y
2. describe the integrated approach to teaching the four basic skills in
language learning; .
3. state some factors that influence second language learning;
4. describe a conducive classroom atmosphere that encourages second
language learning; and
5. state the importance of the language syllabus and the teacher's

guide to the language teacher.
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THE TEACHING OF ENGLISH AS A SECOND
LANGUAGE

SESSION 1: LANGUAGE DEVELOPMENT THEORIES AND
PHILOSOPHIES: THEIR IMPLICATIONS FOR
TEACHING

One of the most fascinating aspects of human development is the .

ability to learn language. We all listen to the first “da da” sounds TRODLCM

uttered by a six-month-old baby. We also share the joy of parents

whose one-year-old baby has uttered the first 'bye bye'. In fact, language learning

is an amazing issuc which attracts much attention from linguists and

psychologists alike. How do children develop speech? What is it that enables a

child not only to learn the individual sounds but put them into words and put the

words into sentences? Dear student, in this first session, we will consider three
theories which have been offered as explanations to how language is learnt. These
are: |

1. thebehaviourist theory i kB % h Joks
2. theinnatist theory and

L.

3. theinteractionist theory of language acquisition

Objectives LA
By the end of the lesson, you should be able to: %:3}’

(a) identify atleast three language development theories;
(b) describe the principles underlying each of the language acquisition

theories; and
(c) state the implication(s) of each theory for teaching English as a second

language.
Now read on... ‘h‘ )
1.1 TheBchaviourist Theory
The behaviourists explain that language learning is simply a matter of imitation

and hahit formation. In other words, children imitate the sounds and patterns
which they hear around them. As they imitate these sounds, people around them
praise them and this encourages the children to produce more sounds. Thus,
encouraged by their environment, the children continue to imitate and practise
sounds and patterns until they form “habits” of correct language use.

Do you think this explanation is apt? Whatis your view aboutit?

According to the behaviourists, the quality and quantity of the language which the
child hears, as well as the consistency of reinforcement offered in the
environment, should have an effect on the child's success in language learning.
This explanatjon is true to a large extent. You see, that is why a child speaks the
language spoken around him/her. An Ewe child who lives in an environment of
Hausa speakers is likely to speak Hausa instead of Ewe. An English child kept in
an area where Akan is predominantly spoken is likely to speak Akan instead of

English.




1.2 Implications

If we go by the above explanation given by the behaviourists, we cansay then ),
if we want our children to learn a second language, some steps must bg taken, |
you think the above explantaion will help you in designing strategics for teachy,
new language learners? Of course. it should.

In the first place, you must remember that imitation is what helps the child
acquire language. Thus, if you are a language teacher, you are one of the mo
important people the child would imitate. You must, therefore, make sure the

your speaking skills are good enough to train the child to speak. In other words th
teacher must provide the child the right model in terms of®

e listening skills

e speaking skills

¢ recading skills

e writing skills

In the second place, the teacher must provide sufficient language items. If th
items provided for the child are few, the child's language development would b
very slow.

In the third place, repetition or drills must

accomp
second language.

This 1s because the child is imj
enough material for practice so that he doe

1.3 The Innatist Theory

The innatists hold a different view from the b
linguist, Noam Chomsky, children are biolo
that language develops in the child

any your teaching of the

tating and must be glven
snot forget what he ig trying to learn.

: 1clhav10urists. According to ow
tg}ica y Programmed for |ap guage an
mplc; s;l\r/ne Way as his other biologic?

, ever ' ' ‘
et Y child will Jear to walk &

What do you think about Chomsky's view»

In fact, what he argues ig that there 1
every human being. He cg]

Is th : U mechan;j i
(L.A.D.) which helps the i © mechanism thg « sm or strycture ¥

5 ¢ divi .L.angug W .
an imaginary “black bay» Whiclkih;a! 10 speak This de \%i gce Acqulsmon Device
work, the child needg onl XIsts so
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1.3 Implications |
iseful to your tcaching ol

Dear student, do yot
languagetoa second language

. find the abovce cxplanation

learner? Inwhat ways? Lets constdersome.
We must not

1@ language.
1S5 Lo

Our duty as teachers

must consider every child capable of lcarnn
we are teaching

d as not capablc oflcarning languag

First, we
c.
1 motivation to learn the language

condemn any chil
help cvery child througl
him/her.
d has a mechanism in the brain, that develops with time, 11 18
o the child according 16 his/her ageor level
a good selection of material for the child
then we shall find our lai
age items that are gither too

Second, if the chil
good that we present language items t
of development.  If we do not make
according to his age and experience,
frustrating. This 1s because we might present langu
difficult or too simple for the child.

wguage teaching

In other words, he

at Chomsky talks about input.
t to cnable the

should be a favourablc cnvironmen
ed to present items to cnable him/her learn

Third. you will remember th
talks about the fact that there
child to develop language. Thus, wenc
the new language.

1.5 The Interactionist Position
A third theory focuses on the role of linguistic cn_vilig_llx_l_x_gx1_t_i£1._i_l_1£:ruction with the
child's mmnate capacities in determining languagc development. 1o the

interactionist, there is an interplay between the human features of the child and
the environment in which be develops. Unlike the innatists, the interactionists
claim that language which 1s modified to suit the capability of the learner is an
important part in the language acquisition process. Thus, they believe that when
adults speak to children, such adults modify their language by speaking slowcr,
using a higher pitch, shorter and simpler sentence patterns and repeating their
sentences frequently. These help the child to develop speech.

1.6 Implications
Dear student, how uscful is the above theory to you? We'll consider the
hat this theory brings out is the issue of interaction. As

following: A majorissuet
a teacher of language, you must provide the language learner enough room for




SESSION 1

LANGUAGE DEVELOPMENT THEORIES AND
PHILOSOPHIES, ITS IMPLICATIONS FOR TEACHING

mteraction. Children lcarning language hardly use the new Janguage at honge
The school or the classtoom in particular is where they usc the language most
Therefore, it is good that the teacher creates opportunitics for children to interace
with their peers as well as with the teacher as they learn the language.

Having spoken about the implications of the theories so far, we musi remin
ourselves that the child's first language should be used very rarcly. Rather th
second language should be used. That s the direct method of tcaching language.

We have presented three different theories of language development, cach ¢
which appears to be convincing. For instance, children imitate and practice, an
that practice can explain how some language routines are learnt.

However, the imitation and practice alone cannot account for the complexity
the language knowledge that all children eventually attain. The acquisition
such complex language seemns to depend on children's possession of sor

knowledge which permits them to process the language they hear and to
beyond these and cven make simple generalizations.  The discussion of 1
interactionists view showed that children who are exposed to language in |
absence of one-to-one interaction do not develop language in the normal w
One way to reconcile the behaviourist, innatist and mteractionist exp] anations is
sce that cach may help to explain a different aspeet of children's langus
development. ©

® Self-Assessment Questions
An

Exercise 1.1

). Describe briefly the three theories discussed in the : .
the implication of cach theory, oo Iihe session to lis

2. Using ecxamples, describe the innatist theory
3. Which of the three theories do YOU considar
a sccond language. Why? ST mo

Stuseful to your teachi!
?’ A:ssignmcnl
“_])  Comparc and cony;

AStany (wa 1.
know. Y two ]‘mguagc

ACqQuIsition the

ories you




THE TEACHING OF ENGLISH ASASECOND
LANGUAGE

SESSION 2: THE_ INTEGRATED APPROACH OF TEACHING THE
FOUR BASIC SKILLS IN LANGUAGE LEARNING

Dear Student, it is interesting to note that for almost six decades .
acearch and o o : : \ATRODUCTI0x )
now research and practice in English Language teaching have  “~——— -
identified four skilis — listening, speaking, reading and writing as
of great importance. In English language texthooks and cwrricula, English
classes around the world tend to focus on one or iwo of the four skills, sometimes
to the exclusion of the others. With al] our history of teaching the four skills in
Separate segments of a curriculum, there is nevertheless a morce recent trend
towards skills integration. In this session we shaiiconsider this new concept.

Objectives PR

By theend ofthe lesson, yeushould be able to: gg;:'ﬁ; ]
N . . . . B B o

(a) explainthe concept of Inicgration as a teaching method: ‘3’;*;«

(b) state thereasons why integration is necessary:

(c) mentionthe models required in integration; and
(dj

(¢) describe two ofthe five models in integration.

Nowreadon. .

X
2.1 TheIntegrated Approach in Language Teaching
Integration refers to a situation in which, instead of designing the curriculum to
teach the many aspects of one skill as for example reading, the curriculum
desizners are taking more of whole language approach wherebv reading is
treated as one of two or more interrelated skills. For instance, a course that deals
with reading skills, then, will also deal with related listening, speaking and
writing’ ski!f.@. Similarly, under this new paradigm (integration) othéer lessons
such as, . _

(2) apre-reading discussion of the topic to activate schemata; .

(b} listening to a lecture or series of informative statements about the topic of
apassagetoberead; . o

(c) afocusonacertainreading strategy, say scanning or skimming;

(d) writing a paraphrasc ofa section of the reading passage; - |
willbe included such approach models for the students the real-lite Integration of
languagé‘ skills, gets them to see the relationship among scveral skills, and
provides the tcacher with a great deal of ﬂgxibility In creating interesting or
motivating lessons. So, you sce, integratim_l 18 supposcd to bring variation into
the lesson so as to sustain interest of students in learning language.
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Apart from the above issues, the integration of the four skills is the only plausible
approach to take within a communication interactive approach. This is supported
! by the following observations:
©a. Production and reception are quite simply two sides of the same coin; you
! cannot split the coin in two.
. b. Written and spoken language often (but not always) bear a relationship to
cach other. If this relationship is ignored, the richness in language will
a also be ignored.
' Having considered the meaning and purpose of the integrated approach so far,
. Dear Student, is it possible for you to maintain an integrated approach to your L,
. teaching? How would you do this. Let's consider this.

2.3 Models for Maintaining an Integrated Skill Focus in Teaching
The following five models are commonly used in maintaining the integrated skill
| focus in teaching:
5 ]. Content-based teaching
2. Theme-based teaching
3. Experiential learning
4. The episode hypothesis
5. Task-based teaching

 Thesc models pull the direct attention of the students away from separateness of
* the skills of language and makes the students become used to the meaningful
, purpose for which we use language. Let's discuss two of the above models
brlcﬂv

e —. s Y

“2.3.1 Content-Bascd Teaching
¢ This model which is also referred to as 'content centred' teaching, integrates or
brmgs together the learning of some specific subject-matter content with the
* learning of a second language. In other words, more attention is normally
% focused on the subject matter than the language form or sequences. Some
. curricula for content-based teaching are:
! a. English for specific purposes (c.g. for engineering, amlcultmc medicine,
) ctc)

ol b.  Writing across the curriculum (where writing skills in secondary schools

Ve and universitics are taught within subject matter arcas like Biology,
{ o

I History, Art, etc.)

¢
¢ (In fact content-based teaching allows for the complete integration of language
skllls As you plan your lesson around a particular subtopic of your subject area,
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FOUR BASIC SKILLS IN LANGUAGE LEARY,

ront tack hecnmes ] . hattopic, conccpl ol PrINCIPIC
your task secomes how pest 1o present that topic, o« t !

2.3.3 Theme-Based Teaching \ L
Theme-based teaching provides an alternative 10 what wou.'d utl}‘;t W
traditinnally language classes by structuring courses urognd topits. (1S W
serves the interest of students in a classroom. Somic activities i olved inth,
based teaching include.

a. The use of eovironmental statistics and facts for classroom

writing, discussions and debates

b. Conducting research and writing projects

c. Creating environmental awareness material for teaching. For exan
students may create leaflets, posters, bulletin boards, booklets, cte w
outline some practical things.

T

~

COMMARD We have looked at the need for the integrated approach
W20 EARL nstance the integrated approach enables one to teach langu.
and not about language. Secondly, it is more convenier
practical terms since the divisions in language such as Speak
listening, etc arc artificial. Thirdly, the purpose of studying, language &
communicate, and communication deals with the integration of 411 [hz \;1;11%
have also noted that two of the five models are important o lone as th
approach is concerned. These models are S5 SICIRICEL

1. Content-based tcaching and

2. Theme-based teaching

S ————

- ‘Cd 111 d(;fl' ]
{ ‘ [ ¢ l.

9 . " .
Gn ) Selt-Assessment Questigng
fixercise 1.2

[y

Briefly explain integratiop

POy
U
.

Why do we need Inlegration?

(U]

What models are RCCesSary in b
~USe of ”h s
: s Ly e "Nt
4. Explain content-hyge & te . In
dChing
5. Whatis refe

S théme-bas o



THE TEACHING OF ENGLISH AS ASECOND
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SESSION 3: FACTORS THAT INFLUENCE SECOND LANGUAGE
LEARNING

r - > ~ ~ e T 3 &y ] 2 AQCC 3 \ . ; y -

You arc welcome to Session 3. In Session 1, it was pointed out that all normal
R PR [ B ~ +} 3 . . 1 - . . e, . .

children have the potential 1o speak and are successful in the acquisition of their
first 1angue:gct. f}ns is not the same with sccond language learners who vary
greatly in their ability to acquire their second language. In this session, we will
sec some factors that affect one's learning a second fanguage. That is, we shall
examine the extent to which we can predict differences in the success of sceond
language 'lcarmgg in two individuals if we have mformation abeut thei
personalities, their general and specific intellectual abilitics, their motivation and
age. )

Objectives

By the end of the lesson, you should be able to:
(a)  state, atleast, five factors thataffect second language acquisition;
(b) suggestsome antidotes to the problems identified.

Now read on...

3.1 WhoisaGood Language Learner?

s it truc to say that some people find it easier learning # language than other people
do? In fact the rate of developing language varies greatly among first language
learners. Some children can bring together five, six and seven words to form
sentences at the same time, while other children are unable to bring together even
two words. Whatever the case, all normal children eventually master their first
langunage.

In the case of L, learning, it has been observed several times that in the classroom
setting, some students make good progress 1n learning the new language while
others struggle, making very slow progress. Can you guess any reason for this?

Some characteristics that people normally associate with good language learners
include:
Intelligence
Aptitude
Personality
- Motivation axldAttitudes
Learning Style
Age of Language Learning
Which of the above do you consider to be the most influential characteristic? Wc
yshall discuss each of the above presently.

I e et
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pe

. ~ > av areuc th.P
2.2 Why Integration {, some people may arguc thy

Do you scc the S inte'gre'ltli(;ii;s tll?efi?;portancc of'the I'Lllcs‘gi(l-ll?cmncl Z
integration of the.four skills dlm_ln ot arounique 10 cachs Cp31:21Fb S 1" - S
speaking, of reading and of er.nn,g-aful study and scrut iny of mtegrateds 1
argument hardly holds under care o
S ichness of the latter gIves studepts greater mot.n(atl_on
Ifanything, the adde.d richness 0 feffective speaking, listening, reading .
Jeads to better retention Qt principles 0 e ouree that limils itsclf to oneng,
writing. Rather than being forcpd to stu y dGiversify their offorts in ra
\ dents are given the chance to d1versuy ( _.
of performance, Stu 7 i1l in the integration proccss may be g
meaningful tasks. Of course, one skill in the g ;
more emphasis than other skills for a particular reason. ’
So you may be wondering why courses were not always intcgrated. /‘\ftc.r'c
knowledge has no water-tight compartments. There are several reasons forl
Letus consider some.
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Other personality features thatare o ften considered as affecting language lcarning
arc self-esteem, empathy, dominance, talkativeness and responsivencss. Do you
sec that yourself? You can observe such habits in people and draw a conclusion.
However, in general, available research does not show a clearly defined
relationship between personality and second language learning, many rescarchers
belicve that personality will be shown to have an important influence on learning a
second language. Their view is that personality alone may not influence language
Jearning, but when it combines with other factors that contribute to language

Jearning, it influences language learning.

3.1.4 Motivation and Attitudes

Dear student, it is interesting to note that there is a great deal ofresearch on the part
that attitudes and motivation play in second language learning. The overall
findings show that attitudes and motivation are greatly related to L, learning.
Unfortunately, the researchers have not been able to state precisely how
motivation affects learning. In other words, we do not know whether 1t 1s
motivation that produces successful learning or it is the successful learning that
enhances motivation. What is your view? Are learners more highly motivated
becausc they are successful or they are successful because they are highly
motivated?

You will see, then, that motivationin L, learning is a complex issue which can be
defined in terms oftoo factors:

1. learners' communicative need

i learners attitude s towards the second language community.

With the first one would say that if learners need to speak the language to fulfil
some socia! situation as for example marriage, or to fulfil some professional
ambition, they will be motivated to learn the language.

With the sccond one. it can be said that, one is more willing to learn the language of
a friend than that of an enemy. One factor which often affects motivation is the
power relationship between the languages. Thatis, members of @ minority group
may have more positive attitudes and motivation when learning the language of a
majority group than thosc members of a majority group learning a minority
group's languagec.

3.1.5 Learning Styles

One area of research which has received a lot of attention in education is the issue
of learning style. That is, how one approaches studies. It suggests that different
learners approach the learning task differently. There are people who cannot learn



yLuch ICarners are re K‘t‘ru
to lcarn. Such lcarr "
>ss they sec what they want to leam. by sight, but by i e
something unless they e who loarm, not by ’ N
visual' learners. There arc other peoy ot 1o 2 “aural Lo v
to hear what they want to learn. They are re

Lt

rs can leary

o whilst othe 1y

me learriers who are good at memorizing \
arc S ¢

pructising.

hY

U (

i

'1 }1us \\ nLP :
‘ rmcnt hc would be 4
ning adop uiby 1lcamc1 is @mfar)l(, for hlb enviro
canl o ¢ 9 ¢

d m E:U usn‘v d l‘ammg St lg
to e un his Im“lld"L qutLl lhdn when he ﬁn S Ill S 3 y
i t v bt, una

which h(‘LS 1ot suit h,m {t must, 1hCILfOf£

derstood that a particuly
learners than Oth
language teaching method will be more suitable for sor(l:etc e 5 et oqm
Thatis why it is neeessary for you to vary your 1dnoua S
also necessary 1o cncourage language learners to

se all means available to
them as they work hard to learn another lanovaoc

3.1.6 Age oil,an;,uaoc
Alearners' age is

a feature that s sometimes regarded ag Jffectmo L, leam
However, this is highly debatable. [thas heen
mvmonnt famil;

widely observed that children ;
IC5 cventually speak the language of theiy NEW community als
as fluently as the natives, The parcntsrarely achjeye such high]
the new language. Adylt L, le

o levels of maste
MCTs may become cq pable oi commumculm"\
m the language. byt there will pe differenceg of dccent, chojee of words etc. |
that of natjye Speakers.
The up]amtmn im 1l
period for L, ac

Learning

1 difference ; 1S that

o " asnthe [ -Acquisition, there is a i

quisition at s Ilucls d lme in h y
e in hy ent whet

leamer Canrecejye r new Ltuns Man thlOpmbm W

Apary from (he at

hY /..4

youngcy ltxmem lear
\‘Lu
: d“y dCV()?’ al 1&“011 age I€

jm.c,‘om mmctlmu 1

“ArNINg than older lea
arded

¢ as g major f{actol
L thiy g

angy;
SN OLCdMOHdl

¢ lookeq Al the

Ways in which intellig
muemuns, le

Cdrning g Styles and the?
e Sn Sy ang } i ‘xldvc] arned *:‘1*‘
) ¢ Indiyig,, .‘f"“"'spi“‘llylhc]uck 0 o results of rese
“mplex wayg tureg, Anothg, I‘Casom ‘}1 defingiigy and metht
\.-—.

at the Variables inte!

. ‘ l dllll
A y. T ables iy, Ot ¢ i
HICasurpo | Cind.:. %



THE TEACHING OF ENGLISH AS A SECOND
LANGUAGE

Therctore, 1t is difficult 1o make precise predictions about how a particular
= : 5 'a ~he N - TS M
individual's characteristics influence his or her success as alanguage learner.

~ L

Self-Assessment Questions °
Exercise 1.3 rc_:irﬂ

What factors influence second language lcarning?
How does age as a factor affect second language Jearning?

Explainhow learning styles influence sccond language learning.

Describe one research which indicates that intelligence has a part to play in
second language learning.

L

Assignment
" Discuss any five factors that influence the leaming of a second
language.
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In the formal sctting or traditional instructional environment, the language is

being 'taught Ina group of second or foreign language learners. In this case, the
focus 1s on the language itself instead of being on the information which is carried
by the language. Here, the tecacher's goal is to see 1o it that the learners learn the
vocabulary and grammatical 1yleg of the target language. Thus. the goal of

learners in sucl} courses 1s often to pass an examination rather than to use the
language for daily communication.

4.1.3  Features of the Natural Acquisition Setting

The goal is to internalize the grammatical rules. In the natural language

acquisition setting, the following features are observable:

1. Learners are rarely corrected. If their listeners can understand what the
speakers are saying, they do not remark on the correctness of the learners'
speech. The listeners would consider it impolite to make any 'bad' comment
on the speakers' language.

2. Language is not structured or planned step by step. In communicative

interactions, the learmer will be exposed to a wide variety of vocabulary and
grammatical structures.

3. The learner is surrounded by the target language for many hours each day.
Some of it is addressed to the learner.

4. The learner encounters a number of different people who use the target
language proficiently.

5. The learner observes or participates in many different types of language
cvents like greetings, commercial transactions, argument etc.

6. Learners are forced to use their limited second language ability to respond

to questions or get information. In this situation, the emphasis is on getting
meaning across clearly. _ |
7. Modified inputis available in some one-to-one conversations. In a situation
where many native speakers are involved in the conversation however, the
lcarner often has difficulty in getting access to lgngugge he can understand.
Let us now look at the features of formal learning situations. Begin to comparc
them with what we have discussed.

4.1.4 Features of Formal Learning Situations

[n a traditional learning situation, the following features arc observed contrary to

theabove. -

I Errors or mistakes are often corrected. Accuracy tends to be focused on
instead of meaningful interactions.

2 There is limited time for learning. For instance, we have, only a few hours a
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language. It is often only the lcacher who is a proficient speaker.
However, in communicative classrooms, Jearners have considerable
exposure to the sccond language spcech of other learncrs. This
naturally contains crrors which would not be heard in an environment
where one's interlocutors are native speakers.

5 A wide varicty of discourse types arc introduced tnrough storics, role
piaying, the usc of 'real-life’ materials such as newspapers, television
hroadcasts and field trips.

6 There is little pressure to perform at high levels of accuracy, and there
s often ereater cmphasis on comprehension than on production in the
carly stages of learning,

7. Tinally, modified input is a feature of this new approach 1o instruction.
The teacher in thesc classes makes cvery effort to speak to students n
a level of language they can understand. Jn addition, other students
speak simplc Janguage.

Inthis session. we have looked at the two main classrooms associated with second
language learning. These are, the informal and natural acquisition setting and the
formal learning situation. The differences between these two settings lie mainly
in attitudes to errors, kind of inputs, time for learning and structure of the courscs.
Deriving from these a third setting or design has been brought up. This 1s the
communicative language teaching design.

Sclf-Assessment Questions

Exercise 1.4

. Givefive featurcs of the natural acquisition setting.

2. Mentionany five features of the formal learning situation.

3. State three differences between the natural setting and the formal traditiona
sctting.

‘51. Mention five features of the communicative learning situation

State the five proposals meant to enhance the usc of the communicative

CoDEUCC/Diploma in Basic Education 19
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THE CLASSROOM ATMOSPHERE/ENVIRONMENT/
CURRENT TEACHER/STUDENT ROLE

particular about this group or this teacher.

Five proposals that have come up from Research finding are:
[.  Getutright fromthe beginning

2. Saywhat youmcan and mean what you say.
3. Justlisten

4. Teachwhatisteachable

5. Getitrightinthe end

Let's consider each of the proposals in detail.

1.i.1 Getitrightfrom the beginning

The 'Get 1t right from the beginning' proposal for second language teaching
probably describes the way in which most people were taught second language in
school. It shows that behaviourist view of language learning in assuming that
second language learners necd to build up their language knowledge gradually by
practising only the correct forms of the language. Teachers avoid allowing
beginning leamers to speak freely because this would encourage the new learner
to make errors. Thus, repetition of correct forms becomes the order of the day, and
students sometimes hardly think of what they say or repeat. Do you think this
method is a good one for teaching a second language? This has allow often becn
criticised. Do you think the practice has any merits?

5.1.2 Saywhat you mean and mean whatyou say

This is the theoretical view based on the interactionists hypothesis. It emphasises
the necessity for learners to have access to meaningful and comprehensible
(understandable) input through conversational interaction with teachers and other
students. The argument is that when learners are given the opportunity to engage
in conversations, they arc compelled to negotiate meaning. That is, they express
and clarify their intentions and opinions, in a way which permits them to arrive at a
mutual understanding.

9 Do you find this proposal useful? Do you think it would help a second
¢ language learner? Atwhatstage of L, learning will it be most helptul?

5.1.3  Justlisten

This proposal is bascd on the assumption that it is not necessary to drill and
memorize languuge forms in order to learn them. However, unlike the
lnterqctlonists‘ ecmphasis on providing opportunitics for interaction the emphasis
here is on listening and reading activitics.  Several researchers agree that this

CoDEUCC/Diploma in Basic Education 21
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CURRENT TEACHER/STUDENT ROLE - SESSION 5

Vii, material developer
vill. evaluator

5.3 TheRole of the Learner
Therole ofthe learner in the classroom relates to.
1. approaches to learning
1. attitudesto learning
1. preferred learning styles and strategies
1iv.  preferred learning activities
V. patterns of learner-to-learner interaction
vi.  degreeofcontrol learners exercise over their own learning
vii. how learners characterise effective teaching
viil. how learners characterisc effective learning

It the above roles of teachers and learners are well performed, tcaching and
learning a second language will be effective.

The session has considered five proposals that researches have brought up to
enhancce second language teachin g. Theseinclude, —
i.  Getitrightfrom the beginning WMMARY
1. Say whatyou mean and mean what you say
n1.  Justlisten
1Iv.  Teach whatis teachablec
v.  Getitrightinthe end
A combination of some of the above proposals will be more useful than holding
onto one particular one. The session also looked at the roles of the teacher and the
learner. It is hopeful that if teachers and learners play their roles efficiently,
second language learning can be exciting.

Self-Asscssment Questions
Exercisc 1.5

How were proposals got for classroom teaching?
Mention the 5 proposals meant for good classroom teaching.
Which of the proposals regards repetition as very necessary.
Give an example of the 'just listen' proposal of teaching.
Mention five roles of the teacher.

Mention any five roles of the student.
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Assignment

Prepare a lesson plan based on one of the proposals to teach a topic of your choice.
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Step 1 :Diagnosis ofneeds
—Step2 :Formulation of objectivesSyllabus
Sylhbus Step 3 : Selection of content
Step4 : Organisation of contetit
Step 5 :Selection of learning expertences
Step 6 :Organisation of learning expericnces
tep7 :Determination of whatto evaluate and mcans
to evaluate

In language teaching, steps 3 and 4 above are usually known as syllabus design. A
syllabus design is concerned with the choice and sequencing of instructional
content. One must make a choice ot instructional material and arrange the
material in a particular order. This implies that developing a syllabus would
involve examining instructional objectives and arranging them by priorities, and
then determining what kind of content would be required for attaining the
objectives. |

In reality, a language teaching syllabus has traditionally been the starting point in
planning a language programme. The concept of a language syllabus has been
fundamental in the development of language teaching practices in the twentieth
century. Thus, in the works of some British language teaching specialists like
Harold Palmer, Michael West and A.A Homby, as Chailes Fries and Robert Lado,
issues concerning the linguistic content of a language programme were
considered primary and a necessary basis for planning a language programme.
This shows that many applied linguist were trained as linguists rather than as
educational planners.

6.3 Kinds of Syllabuses

I'he following kinds of syllabuses are commonly found in current English as a

second language course and material. '

L. %tx‘uct}lral (organised primarily/around graminar and sentence patterns)

2. Functional (organised around communicative furictions such as identifying

. - - . - ’

reporting, correcting and describing issues)

3. 1 Yr(Y - 1¢ v . (RN . , :
Notlopal (organised around conceptual categorics such as duration,
quantity and location)

4. Topical (organised around themes or topics such as health, food clothing
ete) *
5. Situational anise ' 3C '
al (organised around speech setuings and the transactions

associated with them such as shopping, at the bank, atthe supermarket etc )



N

FHE l“\\('l‘/
—U

\d skills such as listening for a gist, listey;
oul |

. samino for inferences). ‘
A listening fo g anoh ac don
speciic mfon‘natéonéd (organised around activities such as dra\\'mgr
~ ctivity-Das S v
7. Task orac

{ ing 1 tions).
following directions, following Instruc )

6. Skills (organised ar

' is oftenused.
In practice a combination of approaches is 0ft

64  Thelmportance of thg Snylla_bus ons
is important for the following reasons: . _

?Synf\);ioperls constructed and planned syllabus 1S-bch.e\’ed to assure sucy
learning, since it represents a linguistically high introduction to the
language.

2. ltisessentiallyajobs
done and the standa
provides sample sity

Itis also a guide fo

pecification and as such sets out precisely whatis

rds or criteria to be met by those who do it. I
ations asa guide to the teacher.

(US)

. o==2tUment P
language teaching actiyi, 0 ’anvzhlch Keeps a record of all
. nstitugg .
*T 10 a preyi, ‘on. Like a lesson nott
tand whag oy, - SYllabug 1o q _. -
Changeg shoulq, ¢¢ which topics

6.5  ATeacher's Guide ©Made in future.

At o
oma e o SO
in the textbooks Iti%igpmgra = tproy; e se St ‘
, - 15 MMportant tg ¢ ldes -0 €xplain the tex
1. It proyldeS CXplanation to t Perig Ced 1 10n and answers 10!
teaching and learnjy ematerials -~ leac 7e\r\bec‘au .
It provides answersg tot én ne,  Mthey, tbookg ;f):ant for
o T ot
handbook wij] spegi%/ lltf there Oglgs N beor eVa.luatjng lear™
The teachery guide su; a discuss‘ d n teaching
leachers are 1o yge n teachint;
V- Finally, it proyides alternatjyg .

1.
1.

1v.

tra\‘

26 “Xp



THvE IMPORTANCE OF THE LANGUAGE SYLLABUS
AND THE TEACHER'S GUIDE TO THE TEACHER

The session has looked at the importance of the syllabus and the
teacher's guide. It was made clear that a properly constructed and
w.ell.-planned syllabus is believed to assure us of successful learning.
-Sl;mllarly, a good teacher's guide is an aid to good teaching. Therefore, it is
important for teachers to ensure that they get good syllabuses as well as guides
before they engage in teaching a group of people.

{SUMMARY

Self-Assessment Questions I
' &n
Exercise 1.6
1.  Whatisasyllabus?
2. Whatmajorissues are involved in designing a syllabus?
3. Mention and explain two kinds of syllabuses.
4.  Givetworeasons why we need a syllabus in language teaching.

5.  Whatisateacher's guide?

6.  Why do weneed ateacher's guide? (Give two reasons)

Assignment

Discuss the importance of the syllabus and the teacher's guide to an inexperienced
tecacher.
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